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A REVIEW OF PROFESSIONAL DEVELOPMENT IN TERTIARY EDUCATION 

 

Abstract 

Professional Development (PD) in tertiary education plays a crucial role in enhancing teaching quality 

and supporting the continuous growth of faculty members. However, given the wide range of academic 

disciplines, faculty roles, and institutional contexts, there is no one-size-fits-all approach to PD. This paper 

reviews key PD models commonly used in higher education, classifying them into three main categories: 

traditional models, collaborative models, and technology-driven models. Each approach is examined in terms 

of its strengths, limitations, and applicability within university settings. Traditional PD models, while 

common, often provide short-term, one-off experiences that may lack long-term impact or adaptability to 

specific institutional needs. Collaborative models, such as Professional Learning Communities and peer 

coaching, emphasize ongoing engagement and peer-driven learning, fostering both individual and collective 

development. Technology-driven PD models offer flexibility and broader access, but their success is 

contingent upon institutional support and digital competence. This paper provides a comprehensive analysis 

of diverse PD models and their relevance in a rapidly evolving educational landscape. The findings of the 

study provide valuable insights for university leaders, academic developers, and policymakers, advocating 

for a blended PD strategy that integrates traditional, collaborative, and technology-enhanced methods to 

enhance faculty development and institutional advancement. 

Keywords: 

 PD, tertiary education, collaborative learning, technology-driven PD. 

 

1. Introduction 

In the rapidly growing landscape of higher education, the Professional Development (PD) of academic 

staff has become a vital component in enhancing teaching quality, student learning outcomes, and 

institutional innovation. As universities respond to increasing demands for responsibility, digital 

transformation, and pedagogy, the need for effective, sustainable, and context-based PD models has 

increased. Unlike the school sector, where structured PD frameworks are often mandated, tertiary education 

presents unique challenges and opportunities due to its diverse disciplines, autonomous work cultures, and 

varied faculty roles. Consequently, PD in this context must be both flexible and strategically aligned with 

institutional priorities. 

This paper offers a comprehensive review of key PD models commonly applied in tertiary education, 

categorizing them into three broad types: traditional models, collaborative and reflective models, and 
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technology-driven models. Traditional approaches such as workshops, seminars, conferences, and formal 

courses provide foundational learning experiences, while models like Professional Learning Communities 

(PLCs), Lesson Study, Peer coaching and mentoring emphasize sustained collaboration and reflective practice. 

In parallel, technology-enhanced PD, including online platforms, blended learning, and digital professional 

networks, has introduced greater accessibility and adaptability to academic development. By analyzing 

different approaches to professional learning, this study aims to provide insights into best practices for 

enhancing educator competencies and fostering a culture of continuous improvement in educational 

institutions 

2. The Concepts of Professional Development 

Professional Development is a multifaceted and ongoing process that aims to enhance individuals' 

knowledge, skills, and practices in their professional roles. PD is crucial for teachers to stay current with 

advancements in pedagogy, subject knowledge, and instructional technologies. It also fosters their ability to 

respond effectively to the evolving needs of learners and educational institutions. Various scholars have 

defined PD from different perspectives. Day (1999) describes it as "all natural learning experiences and those 

conscious and planned activities that are intended to be of direct or indirect benefit to the individual, group, 

or school, which contribute to the quality of education in the classroom" (p.4). This definition highlights both 

formal and informal learning opportunities and their impact on teaching and learning outcomes. Guskey 

(2000) defines PD as "those processes and activities designed to enhance the professional knowledge, skills, 

and attitudes of educators so that they might improve the learning of students" (p.16). His definition 

underscores the connection between teacher learning and student outcomes, emphasizing that the ultimate 

goal of PD is to improve educational quality. Kennedy (2014) provides a broader perspective by categorizing 

PD into nine distinct models, each with specific theoretical and practical implications. She emphasizes the 

complexity of PD, noting that its design and delivery must align with contextual goals and the power dynamics 

between teachers and external stakeholders. Darling-Hammond et al. (2017) define PD as "structured 

professional learning that results in changes in teacher practices and improvements in student learning 

outcomes" (p.2). This definition emphasizes the structured and intentional nature of PD, along with its dual 

focus on teacher practices and student achievement. 

Definitions of PD offered by various scholars highlight both shared goals and unique perspectives. A 

common thread among these definitions is the central aim of PD: to enhance teaching practices and, in turn, 

improve student learning outcomes. Scholars like Guskey (2000) and Darling-Hammond (2017) emphasize 

this outcome-driven approach, underlining the importance of linking PD directly to student achievement. 

Others, such as Day (1999) and Kennedy (2014), offer broader views that reflect the complexity and diversity 

of PD in practice. Day (1999) acknowledges that professional growth can occur through both formal and 

informal experiences, recognizing the many ways educators learn. Meanwhile, Kennedy’s framework 

highlights the importance of aligning PD approaches with specific educational contexts, reinforcing the idea 

that effective professional learning must be adaptable and responsive to individual and institutional needs. 

3. Models of Professional Development in Education  

PD models have been widely studied, with scholars emphasizing the importance of structured and 

collaborative learning approaches (Guskey, 2002; Desimone, 2009). PD models can be categorized into three 

main types: traditional, collaborative, and technology-driven. 

3.1. Traditional Models of Professional Development 

Traditional PD models, such as workshops, conferences, and seminars, have long been used to enhance 

educators’ skills and knowledge. These models typically involve structured, expert-led sessions that provide 

theoretical and practical insights into specific teaching methodologies or subject areas. Workshops and 

seminars offer educators opportunities to gain new knowledge within a short time frame, and they are 
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effective in introducing new concepts. Course-based PD, such as degree programs, enhances content 

knowledge but requires substantial time and financial investment (Avalos, 2011). Conferences foster 

networking and knowledge exchange, though their long-term impact depends on implementation strategies. 

However, traditional models often lack sustained follow-up and practical application. They can be passive 

and may not lead to long-term changes in teaching behavior (Guskey, 2002). 

3.2. Collaborative Models of Professional Development 

Collaborative PD models focus on peer interaction, shared learning experiences, and ongoing support 

among educators. These models foster deeper engagement and provide opportunities for collective 

problem-solving and reflection. Professional Learning Communities (PLCs) involve educators working 

together to analyze student performance, refine teaching strategies, and reflect on instructional practices 

(DuFour & Eaker, 1998). PLCs foster a sense of community, promote sustained inquiry, and align closely with 

school goals. They support job-embedded learning and collective responsibility for student outcomes. 

However, effective PLCs require time, trust, and strong leadership. Without a collaborative culture, PLCs may 

become superficial or dominated by a few voices (Hargreaves & Fullan, 2012). Lesson study, a model 

originating from Japan, allows educators to collaboratively design, teach, and analyze lessons for continuous 

improvement (Lewis, 2002). Peer Coaching and Mentoring models involve experienced educators providing 

guidance, feedback, and support to their peers. Peer coaching allows for real-time reflection and adjustment 

of teaching practices, leading to improved classroom effectiveness (Hargreaves & Fullan, 2012). Mentoring, 

particularly for new faculty members, helps ease the transition into academia and fosters a culture of 

professional support. Peer coaching allows for contextualized learning and continuous feedback. However, 

success depends heavily on the quality of the mentor-mentee relationship and institutional recognition of 

mentoring efforts. 

3.3. Technology-Driven Models of Professional Development 

The rapid integration of digital technologies into education has given rise to technology-driven PD 

models, which offer flexible and accessible learning opportunities for educators. 

With advancements in digital learning, technology-driven PD has become increasingly common. Online 

courses and webinars provide flexible learning opportunities through platforms like Coursera and EdX. E-

coaching and virtual mentoring offer real-time feedback from experts worldwide (Knight, 2011). Social media 

and Professional Learning Networks (PLNs) enable educators to engage in ongoing discussions, access new 

research, and share best practices. While these models offer accessibility and scalability, they require self-

discipline and digital literacy for effective implementation. Table 1 below shows the synthesis of different PD 

models. 

Table 1 

 An Overview of Professional Development Models 

PD Model Type Description Examples Strengths Limitations 

Traditional 
Models 

Expert-led, structured 
learning sessions. 

Workshops, seminars, 
formal courses 

Clear objectives, expert 
guidance, institutional 
recognition 

One-size-fits-all, limited 
customization, often passive 
learning 

Collaborative 
Models 

Peer interaction and 
shared learning 
experiences. 

PLCs, peer coaching, 
mentoring, lesson 
study 

Active engagement, 
professional dialogue, 
cultural change 

Time-intensive, facilitator-
dependent, needs institutional 
alignment 

Technology-
Driven Models 

Flexible learning using 
digital tools and 
platforms. 

Online courses, 
webinars, e-coaching, 
PLNs 

Accessible, cost-effective, 
scalable, self-paced 

Requires digital literacy, risk of 
shallow learning, limited 
contextualization 

 

4. The Application of Professional Development Models in Tertiary Education 

PD in tertiary education is increasingly recognized as a critical factor in enhancing teaching quality, 



НАУЧНЫЙ ЖУРНАЛ « IN SITU »                    ISSN (p) 2411-7161 / ISSN (e) 2712-9500                    №4 / 2025 

 

 

47 

academic leadership, and institutional effectiveness. While PD has long been emphasized in school settings, 

its application in higher education requires context-based models that account for the diverse roles, 

workloads, and disciplines of academic staff. Traditional PD models such as workshops, seminars, 

conferences, and course-based learning have formed the foundation of many institutional strategies. 

However, evolving educational demands and technological advancements have prompted a shift toward 

more collaborative, reflective, and technology-integrated approaches. An effective application of PD in 

tertiary education demands a balanced integration of various models to address both individual faculty needs 

and broader institutional goals. 

Traditional PD models retain certain advantages in the university context. Workshops and seminars, 

for instance, offer focused, short-term learning on specific topics such as curriculum design, assessment, or 

digital tools. They are relatively easy to organize and can engage a wide audience (Desimone, 2009). 

Conferences provide exposure to cutting-edge research and enable faculty to connect with peers globally, 

thus fostering academic networks and scholarly engagement (Kennedy, 2016). Course-based PD, such as 

postgraduate certificates in teaching and learning, allows for deeper engagement and credentialing, which 

can support career development (Avalos, 2011). However, these models often lack sustained impact due to 

their episodic nature and limited opportunities for contextual application, particularly when they are not 

embedded in day-to-day academic practice (Garet et al., 2001). Furthermore, faculty may experience time 

and workload constraints that hinder participation, reducing the long-term effectiveness of these traditional 

approaches. 

In contrast, collaborative and reflective models such as Professional Learning Communities (PLCs), 

Lesson Study, Peer coaching and mentoring have emerged as more sustainable and context-responsive forms 

of PD. These models promote continuous learning, peer interaction, and reflective dialogue, which are 

essential for meaningful pedagogical change (Vescio et al., 2008). PLCs, for example, allow university 

departments or cross-disciplinary groups to engage in collective inquiry around student outcomes, 

curriculum innovation, or inclusive teaching practices (DuFour, 2004). Similarly, peer coaching and mentoring 

foster reciprocal learning relationships, which can be particularly beneficial for early-career academics 

navigating complex institutional environments (Trowler & Knight, 2000; Hobson et al., 2009). Lesson Study, 

though less common in higher education, offers a structured and evidence-based process for improving 

teaching through collaborative lesson planning and analysis (Lewis et al., 2006). Despite their promise, these 

models require significant institutional support, including time allocation, leadership confirmation, and 

capacity-building for facilitators to ensure effective implementation. 

Technology-driven PD models further expand the scope of faculty development by offering flexibility, 

personalization, and scalability. Online learning platforms, webinars, and digital communities of practice 

provide asynchronous, accessible learning opportunities tailored to faculty interests and availability (Dede et 

al., 2009). Blended models, which combine face-to-face learning with digital components, have been 

particularly effective in promoting sustained engagement and contextual application in higher education 

(Owston et al., 2008). Moreover, social media and online professional networks enable academics to connect 

globally, share resources, and engage in continuous learning beyond institutional boundaries (Trust et al., 

2016). Nevertheless, disparities in digital literacy, limited institutional support for online PD, and a lack of 

structured design can undermine their impact. Effective use of technology-driven models in tertiary 

education requires alignment with pedagogical goals, robust instructional design, and recognition of informal 

learning pathways. 

In summary, the effective application of PD models in tertiary education depends on a strategic and 

integrated approach that aligns with the complex roles and needs of academic staff. Traditional models offer 

foundational learning opportunities, while collaborative, reflective, and technology-driven approaches foster 
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deeper, sustained engagement. Institutions must adopt a holistic view of PD that blends multiple models, 

supports institutional culture, and provides structural conditions, such as time, leadership, and resources, 

that enable faculty to engage meaningfully in their professional growth. Only through such an integrated 

approach can PD in higher education contribute to improved teaching quality, student outcomes, and 

institutional innovation.  

5. Conclusion 

The paper has highlighted the evolving landscape of PD in tertiary education, underscoring the need 

for a multidimensional and responsive approach to faculty learning. Traditional models such as workshops, 

seminars, conferences, and formal courses continue to offer structured and accessible formats. However, 

their limitations, particularly in sustainability and contextual relevance, have prompted a growing interest in 

collaborative, reflective, and technology-driven alternatives. Models like PLCs, Lesson Study, Peer coaching 

and mentoring emphasize professional collaboration, inquiry, and practical application, aligning well with the 

complex pedagogical and institutional demands of higher education. Likewise, technology-enhanced PD 

offers increased flexibility and reach, although its effectiveness depends on thoughtful integration and 

adequate support systems. 

The effective implementation of professional development in tertiary education requires careful 

attention to the unique characteristics of each institution such as its culture, workload expectations, and the 

diverse disciplines of its academic staff. Since no single PD model can meet all needs, a well-balanced 

combination of strategies is necessary. This blend should be supported by strong institutional leadership, 

adequate time for participation, and continuous evaluation to ensure its relevance and impact. To truly 

improve teaching quality, student outcomes, and drive innovation, universities must adopt a holistic 

approach to PD, one that integrates professional learning as a core, ongoing part of academic life. Future 

efforts should aim to build a strong culture of ongoing learning while exploring professional development 

practices that are practical, adaptable, and suited to the specific needs and challenges of higher education 

institutions. 
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EFFECTIVE TEACHING AND LEARNING: UNDERSTANDING THE RELATIONSHIP  

BETWEEN PEDAGOGY AND PSYCHOLOGY 

 

Abstract 

Pedagogy and psychology are two intertwined fields that greatly influence educational practices and 

outcomes. Pedagogy, the art and science of teaching, draws extensively from psychological theories and 

principles to enhance the learning experience. This article explores the relationship between pedagogy and 

psychology, focusing on how psychological insights contribute to effective teaching methods, learning 

strategies, and student development. It examines key psychological theories and their applications in the 

classroom, including behaviorism, cognitive psychology, and social learning theory. Furthermore, the paper 

discusses the role of psychological assessments, motivation, and emotional well-being in education. The 

integration of pedagogy and psychology not only improves instructional practices but also supports the 

holistic development of students, fostering academic success and personal growth. 


