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3. FINDINGS AND DISCUSSION
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The first § questions in the questionaires
were designed to ask the students about the
content being supplied. Table 1 shows a mean
of over 4 to all the questions, that is the
majority of the students involved in the survey
agreed with these questions. The standard
deviation below 1 indicates a concentration of
the items so there is no big difference in the
students’ answers. It can be interpreted that
most of the students found it convenient to
access the materials supplied (Q1&Q?2). They
also spent enough time reading the materials
(Q3) and could properly understand the
materials (Q4). According to a great number of
students, the teachers supplied them with
different types of materials like textbooks
(Q6.1); lecture slides (Q6.2); videos (Q6.3);

website address and other references (Q6.4)

and the students also spent time studying these

materials (Q7.2, Q7.2, Q7.3, Q7.4). A majority
of the students expected that the teachers

should diversify the types of materials supplied
(Q5) and they als

o thought they should make
use of the various materials (Q8.1,Q8.2, Q8.3,

Q8.4). From those statistics, it can be inferred
that most of the students taking part in the

survey were interacting relatively well with the
content supplied.

3.2. Student-teacher and student-student
interactions

Table 2
Mean Std. Deviation
Q9 4.1980 0.76184
Q10 3.9208 0.92394
Q11 3.9703 0.89950
Q12 3.8911 1.01883
Q13 4.2475 0.76689
Ql14.1 4.3267 0.70865
Ql4.2 44158 0.68216
Q143 4.1782 0.82941
Ql44 4.4356 0.62315
Q15.1 4.3564 0.68679
Q152 4.2277 0.76002
Q153 4.1188 0.82810
Q154 2.8713 1.43988
Qle6.1 2.5644 1.49275

Meanjm‘
Q16.2 4.3960 W
Q16.3 42772 0.7499;
Q16.4 43564 0.64163
Q17.1 3.9802 092715
Q17.2 3.9505 0.98363
Q17.3 43861 0.61596
Q17.4 3.5941 1.10615
Ql18.1 43168 0.64700
Q182 43861 0.69239
Q1823 43069 0.64409
Q18.4 42376 0.72317
Q19.1 4.1980 0.70739
Q19.2 4.1782 0.72658
Q19.3 4.1881 0.74448
Q19.4 38317 | 099065 ]

The next 11 questions aimed at getting the
answers on personal interaction in online
courses. Questions 9,10,11,13 intended to find
out students’ ideas on their teachers’ methoq
in activating interaction synchronously and
asynchronously. For those questions, the
statistics in Table 2 indicate most of the
students agreed that th

eir teachers applied
various types of activities to boost interaction
(Q9) and they were also ready to answer
students’ questions when being contacted

asynchronously (Q13). Yet, the below-4-mean

of items Q10 and Q11 shows a number of

Students didn’t agree that thejr teachers used
th

¢ applications like Quizzes, Nearpod or
designed pair/group projects to encourage
interaction among the students. Questions
14,15,16 focused on asking how the students

Synchronously interacted with the teachers and

their classmates. Specifically, the statistics on
the items 14.1, ]

42, 143, 14.4, 15.1, 152,
1531622, 163, 1

6.4, all has a mean of above
4 with a relatively low standard deviation,
which  describes students’ high degree of
agreement when

: being asked if they interacted
teachers (Q14.1),

posting answers in Teams
chat (Q14.2

), Taising hand to answer questions
(Q14.3), answering questions when being
called (Q14.9),

if they interacted with other
Students: in Team Chat (Q15.1), on interactive
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4. CONCLUSION

Int.eractlon is essential in teaching and
learning languages for it gives students
opportunities to practise the target language.
Face-to-face  interaction in  English
classrooms at HUMG has been taken into
account, and how this issue is being dealt
with in online courses is worth being studied.
As one research in the field, this paper found
out relatively positive results on the ways the

- teracting in English
students are actually interacting ¥
online courses With the support and g“;l‘;
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