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CHING ESP AT ATECHNIcy
LLENGES OF TEA L
CURRENT (A NIVERSITY IN VIETNAM

Ducng "Wy ot

b t: English for Specific Purposes has recently attracted language resenrut s
Abstract: Eng

tions due to the requirements of workplaces and the society. In most universies
f:t:n ion £sp is designed under the requirements of each university’s Training ¢y
ietnam,

with the purpose of helping their students to be well-equfF?PEd with fanguage in |
a set of professional skills and particular]ob"e’atfd funct:o:?s. 'Mf'-’f'ﬂg students'm‘ 2
needs, using underlying methodologies and activities of the" discipline and generg| g, L'."
and focusing on the language appropriate to these activities are all of the main ‘°”€¢m;'-':ff.
of English for Specific Purposes (ESP) studies. Recognition of this state leads to q gw;;;"
demand for ESP courses at universities. However, there is still a big gap between
students study at universities with what the syllabus offers and what the workplace req |
In other word, teaching and learning ESP at tertiary level is now facing lots of difficy ;
This becomes more challenging to technical universities whose identity is different fromeac
other. The paper, consequently, identifies the challenges that teachers and students foma |
technical may encounter when teaching and learning ESP. Data for the research was t
from questionnaire, observation and interview with stakeholders including ESP tea
students, graduates. Besides, documents related to ESP teaching and working were
analyzed and synthesized. From the findings, some recommendations are given in the.
of helping teaching and learning ESP at a technical university become more advant
and practical in association with the university’s context, Al

) Sl

Key words: English for specific purposes (ESP), teaching challenges, need an ..
syllabus, training curriculum, 5
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méi tnadng 1am viec thyc (&, gdin lién vsi yey gy o

khodng tréng Ién gita nhiing gi sinh vien a‘u:c : cua nha tuyén dung. Tuy nhién, vén con
jam viéc. N6i cdch khdc, viéc day va hoc tiéng anh fc- frong truding véi nhiing yéu cdu tir noi
la cdc truong dai hoc khéi ky thuat dang gap rat n": _C:C mdng dfzi hoc & Viét Nam, ddc bigt
sich cu thé it phia B Gido duc va Dao tgo, Chinh 1 uathddz.thuc KA o e
yéu cdu, chinh sdch riéng d6i vei mén tié;yg b chuy;y;,m:’ ;rudng Bai I'vo.c lai c6 nhing
nhitng thdch thuc, tén tai ma gido vién va sinh vién gap Phi‘ t?or; Dou‘:;dt' :Jd’: viét nghién ciu
tiéng /?nh c;h uyén nganh tai mot trudng Pai hoc khé’;' ky thudt Tg ;é bc:irt,add?, o
déxudt nhém myc dich gidp hogt dong day va hoc tiéng Anh chuyén ngant i mit-f
qud hon, thuc té hon va gdn lién véi yéu cdu cia nha tuyén dung cing nhu cda x; h; 9 s
hoan canh cu thé cda truéng. : 6i trong

Tirkhéa: Tiéng Anh chuyén nganh, thdch thic trong gidng day, phan tich nhu céu, dé cuong
bai gidng tiéng Anh chuyén nganh, chuong trinh dao tao ERIC.

1.INTRODUCTION

The last two decades have witnessed a surge in English language teaching-
' Jearning in the country. As Vietnam is integrating into the world economy, the citizens
are required to not only have sound English knowledge for daily communication but
~ also for interpreting specialist content. This demand calls for a revision of English
for Specific Purposes (ESP) practice, which focused on building learners’ repertoire
" of technical terms and enhancing their skills of reading and translation (Khanh,
- 2015). To have high-value and high-skill economies a well-educated workforce is
~ indispensable. Therefore, education, especially higher education, is also affected in
 the era of globalization and knowledge-based economy “in which knowledge is the
" main determinant of economic competitiveness” (Shin & Harman, 2009).

e teaching, English for Specific Purposes is
ess of learning which addresses the needs of
als interested in obtaining some
tices. ESP is language in context,
’:1"_Which requires real life learning situations, geenarios that te.nd to duplicate the
- . : : tings the ESP students might be related to or
- Specific working or professional s¢ gs e ammar, vocabulary an PpAEeS
_ tereted in. Instead of focusin® i e the importance of practicing

ities emphasiz
N teaching-leammgi hﬂ::; mg.ge};n their future fields of activity. The

to successfully perform

As any other kind of languag

 first and foremost based on the proc¢ ;
- certain communities of learners, namely individu

professional skills and performing job related prac

L
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. % a'nd language needed by particular learners for a specific purpose. Like other
jucational endeavors, ESP assumes there are problems

: oo or lacks, that education
]! ameliorate,

?out unlike many other educational practices, ESP assumes that the
roblems are unique to specific learners in specific contexts and thus must be carefully
elineated and addressed with tailored-to-fit instruction. ESP specialists, therefore,
e often needs assessors first and foremost, then designers and implementers of
ecialized curricula in response to identified needs. It is probably no exaggeration

 say that needs assessment is seen in ESP as the foundation on which all other
scisions are, or should be, made.

. Hutchinson & Waters (1987) stated ESP is an approach to language teaching in
_'ch all decisions as to content and method are based on the learners’ reason for
a ing. ESP is not a matter of teaching “specialized varieties” of English language
ed for specific purposes is NOT a special form of language, different in kind from
her forms.

Dudley- Evans (1998) define ESP in terms of absolute and variable characteristics.
bsolute features include:

- » ESP being designed to meet the specific needs of the learners;

- » It making use of the underlying methodology and activities of the disciplines
erves;

- Variable characteristics consist of:

~ » ESP being related to or designed for specific disciplines;

> It using a different methodology from that of general English, in specific
hing situations;

ESP being designed for adult learners, either at a tertiary level institution or
professional work situation, without excluding the possibility of being used by
at secondary school levels;

ESP being aimed at intermediate or advanced students, the basic knowledge
e language system being important but not compulsory, the course having the
ibility to be tailored to beginners, too.

this definition, therefore, suggests that ESP is actually a permissive, flexible field
dy, having influenced the entire process of English teaching. The ESP syllabus
igned from learners’ needs analyses and the language should be used in real

Minice tion contexts instead of focusing on grammar and vocabulary.

- SUNE L
Playr



Féldus (2017) in comparison with‘ teacl:endi ::;tﬁetf:d‘mg < .
mChanenges.Focusingonthespeﬂﬁ’C" ire a set of pro;
language in context and on the students need to acq;:: s
job-related functions, ESP remains major challenge for every teacher j

i inted out troubles in ESP team meh
spedz'l:iyoﬁiﬁ‘lf:ai: the level of ESP teachinz;k the;e 1: . ll%
professional teachers; the ESP courses are und.ert en ython. | hn
whose English level is not high. He also claimed that the teaching
appropriate, which kill the students” interest and conﬁde.nce in e
Therefore, ESP teaching has to only stay in the theory, too little Practice,

Dong (2014) stated that instead of making real analysis on
needs, ESP teachers become slaves of published textbooks without an,
appropriateness for the ESP course. Besides, the curriculum put the focus on tan.

GE for students at a certain level since the leaders think that they can
GE to ESP without any difficulties. "

Khanh (2015) had an attempt to delineate the picture of current
in Vietnam’s higher institution. As for him. ESP has been treated
composition of English language curriculum. Hence, ESP teachers ar.

of other General English courses (in case of EFL teachers teaching |
courses (in case of subject teachers t

eaching ESP) which require time
conduct. He concludes that the Practice of ESP in Vietnam is copi
variety of issues ranging from teachers, students to resources and tir

<

o



. plO}’ees tohave c.ertajun [-.anlish Competence w
4o able to use English in diverse Situations, Mo

ks Oi} an: ﬁatizr;‘:u‘;:’ ‘;‘(:Tking in different positions in petroleum companies from
‘the N.‘"t (ﬂ e ] 7 fﬂllow;ng Challenges taken from data will be discussed
 different themes: policy-related challenges; course design-related challenges; ESP

feac eis- related challenges; ESp learners-related challenges; and requirements from
workplace.

hen they first enter the com pany then
reover, many graduates from faculty

4.1, Policy-related challenges
| ESP subjects have been taken into Training Curriculum at Hanoi University of
Mining and Geology since the very first batches when the university was derived
;’;w Hanoi University of Technology. At that time, specialized textbooks were
mainly brought back from foreign countries by lecturers who did Master or Doctoral
gourse Overseas. These ESP textbooks were written in Russian, some in English
and were re-edited to become ESP textbooks. At the beginning, ESP teachers are
Janguage teachers from Department of Foreign Languages. Since 1994, ESP subjects
e been designed and edited by content teachers from specialized faculties at the
unive sity. Before the year 2006, ESP subjects were taught in 75 hours for third year
H." ents. However, in 2006, when the Training Curriculum changed from school
rear to credit system, the hours for ESP subjects were cut down to 45 hours (3 credits)
r 30 hours (2 credits). In fact, the changes in policy of the university has had a bad
‘ on students’ English competence when the time for both General English and
subjects were cut down dramatically (from 300 hours to 90 hours for General
nglis and from 75 hours to 45 or 30 hours for ESP). All 5 ESP teachers admitted
1at students study ESP when their basic English competence is far from enough and
0 45 hours for ESP is like a quick walk or a very brief introduction into ESP whose
u mes are to equip students with knowledge, work-related skills will be never
ed. In addition, there is no official policy on ESP from MOET to universities,
ly when all universities in Vietnam are now on the way to become autonomy.
re, HUMG is now facing more challenges when ESP is still diverse among
and the Training Curriculum has been reconstructed from 5 years to 4 years
the requirements of the economic and social development.

ulty of Oil and Gas used to be the most powerful faculty of the university
trained hundreds of students who are now keep important positions in
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jential or impose limitations? 8 10 take place? Does the location provide any po-

‘ re-edit 53 '
in English by foreign authors then some ed from specialized textbooks written

follow-up activities were des
esigned. The other
two ESP teachers use ESP textbooks published at university. Yet, these lecture notes

. " ities in ESP classes show that, teachers do
not have enough time for students to practice speaking during class time. Instead,

slides are shown at fast speed and mainly to explain structures and terminologies. All
five teachers said that they do not have enough time to write all things on board or to
‘involve students in activities. It is more “lecture-centered” than “learner-centered”.
Therefore, the ESP syllabi can be said to be designed from what teachers have, not
what students need. In other words, ESP courses were designed without asking any
of these above questions, without conducting need analysis from stakeholders of ESP.

. ESP teachers- related challenges

- It must be admitted that ESP teacher’s work is much more than teaching. Dudley-
Evans & St John (1998) pointed out key roles of ESP teacher (or practitioner)

v teacher

¥ course designer and materials provider
v collaborator |

¥ researcher

¥ evaluator . B
- P teacher is no longer a “primary knower". e
b Therefore, m ESP d?;ses, fesnt knowledge, so the teacher’s role is to design the
. ts are equipped v\: con ledge and needs with authentic updated mateﬁ.als.
B osed m;:d“' » o work closely with field specialists, find out appropriate
des, teacher ﬂﬁeds .

ahnni ‘_i_':; Aagle—

S b S e
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Students from Oil and Gas §

' ——. aculty share
he! facultges of the Uni\‘ersit\- - - are the

» entrance university eXamination g
b riculum for the fourth-y . RSP subjects are arr
b urth-year students (ofte
‘compulsory credits in Genera] English an
el of English language proficiency of
E o ".\- of ESP students varies within the same class,
, resul : €s for ESP teachers to teach and for the students
Jearn successfully. In theory, stug i gy
> ol oraduat_ed ; V. ents got pre-intermediate level (A2) in English
the Y8 et rgm school. In actual fact, students still find it challenging
hen taking (basi '
he c,L(h c g_ sh 1 and English 2 at the university. Moreover, documents
jven by te.a €rs are often taken from content books in English which are full of
erminologies. The challenging reading task becomes a nightmare for even “good”
o 3/Q3 s fi 1
fudents. 76% (63/83) students find reading task in class very difficult; 18% (15/83)
nd it difficult and only 6% (5/83) students think reading ESP texts is normal. This
nay result in demotivation of ESP students in their learning and lead to the failure
of the course when no aims are achieved.

)

~ Lack of motivation from ESP students is also another problem in teaching and
earning ESP. This may be caused by the fact that ESP courses are often exam-oriented
ather than needs-oriented. Students’ purpose of learning the subject is to get high
nark which leads to their passive learning style. 83/83 (100%) students admitted that
he priority of the course is to get high mark. 50/83 (60%) students thought ESP course
as very important and useful for their future job. However, 60/83 (72.3%) showed
1at they had very low motivation in learning ESP although they comprehended the
wportance of the subject to the future job. Students complained about challenging
eading task with too many new words, the way teachers lecturing by running
ides, lack of other activities in class... Speaking and listening are rarely used due to
E’ju ited time for the course. In other words, ESP teachers are now teaching wh?t they
ave, what they think students need for their job without analyzing students’ needs

though P same ‘problcms as those from

Y often got higher marks when taking
anged to be given in the
N in term 7) when students completed
d most content subjects. However, the

r workplace’s requirements.

5. Requirements from workplace

The petroleum industry in Vietnam is currently managed by the Vietnam

latio , which is one of the leading economic groups
R Ptroleum Group (7 f Vietnam’s key export products,

1 =< has become one O

" . =¥ Tl'.us mdlu sttrg' the country’s export value and state budget (PVN,
‘ e con:jnderab 4 . e sector of exploration and production, many other
13a). Along with t:lle busni:!fmit years in the Vietnamese petroleum industry.
Sinesses have developed I |

e -;“-|' . ".I.._ ,”'»,‘-.».,;"wv 1
R B ———————
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itable T:;flnnmiogdatmns. From challenges facing teaching and learning ESP at
y dl] 1c ..‘ Se . ;
" culty of O1l and Lsas posed above, some fecommendations can be made as follows:
The university should have

a common official poli ini

: P policy on ESP to all training
programs: I,lft LSI Syllabu_q must be designed and set u
Epe jalized Training Curriculum. One

, uthorities from the unive

p within the requirements of
question should be answered and decided by

rsitv i . ;

, "o sity is that: Who will be responsible for teaching ESP at the
3 ~ ] " 4 A0 .

gniversity? Language teachers or content ones? Once this issue is unraveled, other

natters including designing curriculum, choosing textbooks, writing lecture notes,
reparing materials, connecting with workplace’s employers... will be properly
cdarified. Along with this, the minimum time for ESP subjects should also be taken
into consideration. At the moment, 3 credits for each ESP subject is given in most
curricula, which occupies 45 hours in class and 90 hours self-study. If the number of
credits for ESP cannot be changed due to the must of the 4-year Training Program,
then syllabus for this subject needs to be reconstructed to become most advantageous
d practical like scaffolding for students to get acquainted with their future
working environment. Also, their self-study time should be controlled and assessed
by the instructor. Moreover, the syllabus or curriculum should be based on analysis
of stakeholders” needs such as students at the university, ESP teachers, graduates,
d employers. Besides, each faculty should have its own policy to improve their
students’ ESP knowledge and skills by running some courses in cooperation with
ESP teachers and employers from companies.

In terms of instructors (ESP teachers), as mentioned above, language teachers are

or choice than content ones. The roles of ESP teachers are varions and flexible to
attract students’ interest and increase their motivation. ESP teachers must have close
relationship with students, graduates and employers from workplaces. Therefore,
8SP teachers can get students’ needs and workplaces’ requirements to design
practical and appropriate syllabus, lecture notes with updated authentic materials.
he knowledge and competence in content and language are the two prequisites for
SP teachers. Furthermore, each ESP teacher needs to choose appropriate methods
teaching with the help from technology to make it suitable to different ESP
rses in different context. The textbook should be chosen, designed or redesigned
PPropriately. With only 3 credits in ESP, teachers are really instructors who supervise
udents ho\;r to deal with issues related to ESP, process authentic materials given by
~‘Muctor, how to use the language in real context at work... Students will then
_f duc the work partly in class under the gmdance and control of the l!\St!:UCl'Ol’ and
Y in their self-study time The self-study time, therefore, should be instructed
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e role

With ESP students, they are the center and the beneﬁcxm@
should be informed about the roles and importance of English ing
in particular for their future career. Students should be equipped 1

of self-study at university including then searching spedalim-_‘ 1
English clubs, interacting with teachers and other students. ..
Last but not least, before solving any challenging issues po.

teaching and learning process, students’ English competence should
at a certain level to make it possible for them to conduct ESP.

6. CONCLUSION

In comparison with teaching English for general purposes, teach;
much more challenges. The challenges may come from different actor
course design, teachers, learners, workplaces’ requirements. In teaching ES d
of teachers and learners are varied when the course is learner-centered, em

L e
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