@ HAYUHAS APTEAD

AKADNEMHYECKOE H3AATEADCTBO

ISSN (p) 2411-7161
ISSN (e) 2712-9500

Ne 1/2024

HAYYHbIN }XYPHAN
«IN SITU»

MocKBa
2024



AKAJEMUYECKOE USAOATENBCTBO «HAYHYHAA APTE/1Ib»

HAYYHbINA XXYPHAN
«IN SITU»

Yupepgureno:
0O6wecTBO C OrpaHUYEeHHOW OTBETCTBEHHOCTbIO «A34aTenbCTBO
«Hay4yHasa aptenb»

ISSN (p) 2411-7161
ISSN (e) 2712-9500

MepunoanyHocTb: 1 pas B mecsl,

ypHan pasmelyaetca B HayyHoW aneKTpoHHOW 61ubnmoTeke
elibrary.ru no sorosopy Ne511-08/2015 ot 06.08.2015

ypHan pasmelLeH B MeXK4yHapogHOM KaTanore
nepuoaunyeckux nsganni Ulruch’s Periodicals Directory.

BepcTka: Maptupocan O.B.
PenakTop/koppektop: MapTupocsH I.B.

Yupegutenb, nsgatenb U peaakuma
Hay4Horo xypHana «IN SITU»
AKagemmyeckoe M3a4atenbcTBo «HayyHan apTenb»:
+7 (495) 514 80 82
https://sciartel.ru
info@sciartel.ru
450057, yn. CanasaTta 15

MognucaHo B neyatb **.**.2024 r.
dopmat 60x90/8
Ycn. ney. . ¥* x*
Tupax 500.

OTnevaTtaHo
B peAaKLMOHHO-U3[aTeNIbCKOM OTAEeNe aKaeMUYECKOoro n3aaTenbCTaa
«HayyHas apTenb»
https://sciartel.ru
info@sciartel.ru
+7 (495) 514 80 82

LleHa cBobogHas. PacnpocTpaHsaeTcs No noAnucke.

Bce cTaTby NPOXOAAT 3KCMEPTHYIO NPoBepKy. TOYKa 3peHun pefakuuu He
BCerfa coBnajaer ¢ TOYKOM 3peHnsa aBTOPOB NyBAUKYeMbIX CTaTei.

ABTOpbI CTaTei HECYT NOJIHYHO OTBETCTBEHHOCTb 33 COAEepXKaHue cTaTeit 1 3a
cam ¢aKT ux nybankaumu. Pefakumsa He HeceT OTBETCTBEHHOCTM nepes,
aBToOpaMu U/MAWM TPETbUMM IMLAMM 33 BO3MOXKHbIN yLiep6, Bbi3BaHHbIN
nyb6anKaumen cTatom.

Mpn ncnonb3oBaHUN M 3aMMCTBOBAHMM MaTepKUanos, 0I'Iy6}1l/IKOBaHHbIX B
Hay4YHOM XKypHase, CCbl/IKa Ha XXypHan obs3aTenbHa

[nagHbIi pedakmop:

CykuacsiH Acatyp AnbbepToBuy, K.3.H.
PedakyuoHHbIli cogem:

A6uposa N'yamupa LlyxpatoBHa, 4,.T.H.

ABsa3oB Capaop»KOH IPKUH Yraum, 4.C.-X.H.
AracdoHoB Opuii AnekceeBny, 4.M.H.
AneiiHnkoBa EneHa BnagumupoBHa, 4.roc.ynp.
Anwues 3akup lNyceitH ornbl, 4.pun.arp.H.
Awpanos baxoaypaoH Mynotosuy, K.Gu.H.
babasaH AHXKena BnagucnasoBHa, 4.nea.H.
bauwesa 3uns BarusosHa, 4.¢u.H.

bynatoBsa Aiicbiny UnbaapoBHa, K.COLLH.
bypak /leoHna Yecnasosuu, K.T.H., PhD
BaHecaH Awot CapKUcoBmY, 4.M.H.

Bacunbes ®egop Netposuy, 4.t0.H., uneH PAKOH
BenbuuHckas EneHa BacunbeBHa, 4.Gpapm.H.
BuHeBcKaa AHHa BayecnaBoBHa, K.nea.H.
Fabpycb AHApeit AneKcaHApPOBUY, K.3.H.
Fanumosa lNysanua A6KagUpPOBHa, K.3.H.
FetmaHckas EneHa BaneHTUHOBHA, 4.nej.H.
T'mmpaHosa lNysenb XamumaynnosHa, K.3.H.
lpuropbeB Muxaun PegoceeBuny, K.C.-X.H.
I'py3suHckana EkatepuHa UropeBHa, K.10.H.
F'ynues Urban Agunesuy, K.3.H.

Aatuii Anekceit Bacunbesuuy, a.m.H.

Aonros AMuUTpuiAi UBaHOBKY, K.3.H.

Aycmatos A6aypaxum [lycmaToBuy, K. T. H.
ExkkoBa HuHa CepreesHa, a.nej.H.

Ekwukees Tarep KaabipoBuy, K.3.H.

EnxueBa MapuHa KOHCTaHTUHOBHA, K.nea.H., npod. PAE
EdppemeHKo EBreHnii Cepreesuy, K.M.H.
3akupos MyHaBup 3aKMeBUY, K.T.H.

3apunos XycaH baxoguposuy, PhD.

UsaHoBa HuoHuna UBaHoBHa, A.C.-X.H.
KanyxuHa CeetnaHa AHaToNbeBHa, A.X.H.
KaHapeiikuH AnekcaHap UBaHOBMY, K.T.H.
Kacumosa funapa PapuToBHa, K.3.H.
KupakocaH CycaHa ApCeHOBHa, K.10.H.

Kup 6 *ymarynb Chamb6eKoBHa, 4.BET.H.
KneHunHa EneHa AHaTosbeBHa, K.OUNOC.H.
KnewmHa MapuHa leHHagbeBHa, K.9.H.,
Kosnos lOpwuii MaBnoBuy, 4.6.H., 3ac/1yeHHbI 3Konor PO
KoHapawmuxuH AHapeit bopucoBuy, 4.3.H.
KoHonaukosa Onbra MuxainosHa, 4.m.H.
Kynukosa TaTbAHa MBaHOBHA, K.NCUX.H.
Kyp6aHaeBa /lIunma XaMmaTtoBHa, K.3.H.
KypmaHosa /lunua PawnpgosHa, 4.3.H.
NapuoHoB Makcum Buktoposud, 4.6.H.
MansbiwkuHa EneHa BrnagumunposHa, K.u. H.
MapkoBa Hapexpa FpuropbesHa, a.nea.H.
Mewepsakosa Anna BpoHucnaBoBHa, K.3.H.
Myxamageesa 3uHdpupa PaHUCOBHA, K.COLL.H.
MyxamegpoBa lynuexpa PuxcubaesHa, K.nea.H.
Ha6ues Tyxramypopg Caxo60Buy, 4.T.H.

MeckoB ApKaanii EBreHbeBuY, K.MOJUT.H.
MonoseHs Cepreit UBaHOBMY, K.T.H.
NMoHomapesa J/lapuca HukonaesHa, K.3.H.
NounBanos AnekcaHap Bnagumuposuy, o.m.H.
MpowwnH UBaH AnekcaHapoBuY, A.T.H.
CarrapoBa PaHo KagblpoBHa, K.610/1.H.
CaduHa 3una 3abUpoBHa, K.3.H.

CumoHoBMY HUKonan EBreHbeBuy, 4.ncvx. H., akagemuk PAEH

CupuK MapuHa CepreeBHa, K.10.H.

CmupHos Masen NleHHaabeswuy, K.nea.H.

Crapues AHgpeii BacunbeBuy, 4.T.H.

TaHaeBa 3amdupa PaducosHa, a.nea.H.

Tepsues BenenuH Kpnbceres, 4.3.H., uneH PAE

Ymapos bexsoa TypryHnynatosuy, A.7.H.

Xaiipos Pacum 30/IMMXOH yrAabl, K.Nea.H.

Xam3aeB MHOM}KOH Xam3aeBuy, K. T. H.

XacaHos CaitauHabu CaiigMBanmeBuy, 4.c.-X.H.
YepHbiwes AHapeii BaneHTUHOBMY, 4.3 .H.

Yunapgse Meopruii BuasMHOBKUY, 4.3.H., A.10.H., uneH PAE
LUunkuHa EneHa J/leoHMAOBHA, 4.COLLH.

LkupmoHToB AnekcaHap MpokonbeBuy, A.T.H., uneH-PAE
LLinaxos CraHucnas Muxaiinosuy, 4.¢pus.-mat.H.
LowwuH Cepreii Bnagumunposuy, K.10.H.

tOcynoe Paxumbax MaAMMbAHOBKY, AN. H.

fiIkoBuwmHa TaTbsAiHa PeAOPOBHA, A.T.H.

fAnrupos Asat Basuposuu, 4.35.H.

ApynnuH Paynb Padasnnosuy, a.3.H., uneH PAE




HAYYHbIW }XYPHAN « IN SITU » ISSN (p) 2411-7161 / ISSN (e) 2712-9500 Nel /2024

COOEPXAHME
OU3SUKA

Babayeva A. 5
THE BENEFITS OF USING TOP 8 TIPS OF STUDYING PHYSICS EFFECTIVELY AND EFFICIENTLY

NCToPUA

AbpgbipaxmaHoBa C., CeitgmneBa [)K., AHHaopa3osa O. 8
NETEHOAPHBIE AXANTEKUHLbI — HACNEAHUKM « HEBECHbBIX KOHEM»

3KOHOMMKA U YNPAB/IEHUE

Hypmyxamepos . 11
PO1b ®UHAHCOBbIX MHHOBALWIA B IANNBHEULIEM PA3BUTUN ®UHAHCOBOW CUCTEMbI

PaxmaHos b., bermbipagos T., Mammertrynbiesa O., Mypaaosa A. 15
SKOHOMETPUKA U OPYTUE HAYKH

ounonormna

Nguyen Thi Cuc 19
SOME ISSUES ON CONTRASTIVE ANALYSIS AND ITS TEACHING IMPLICATIONS

MEAMLMHA

BacHeBa .M., be3skapaBaitHbin C.3. 26
XAPAKTEPUCTUKA BOCTPEBOBAHHOCTM W KAYECTBA MEAMNMUMHCKUX JIABOPATOPHbIX
VICC}'IE,EI,OBAHVIVI B YC/IOBMAX KOMMEPYECKOIO AOWATHOCTUYECKOTO LEHTPA HA
COBPEMEHHOM 3TAIE

FEOrPA®USA
Xypainbepau P. 32

NCC/IEAOBAHUE BOAHbLIX PECYPCOB AMYOAPBU: HAYYHbLIE NOAXO0Abl K COBMECTHOMY
NCMOJ1Ib3OBAHUIO




AKALEMMYECKOE U3OATENBCTBO «HAYHYHAA APTE/1Ib»

GHAOAOIHA

18



HAYYHbIW }XYPHAN « IN SITU » ISSN (p) 2411-7161 / ISSN (e) 2712-9500 Nel /2024

Nguyen Thi Cuc
Hanoi University of Mining and Geology,
Vietham

SOME ISSUES ON CONTRASTIVE ANALYSIS AND ITS TEACHING IMPLICATIONS

Abstract
The paper aims to differentiate between two prominent branches of linguistics: contrastive linguistics
and comparative linguistics. Besides, the paper endeavors to establish a distinct boundary between two
terms, namely, comparative analysis and contrastive analysis. Finally, the paper seeks to apply the findings
related to these issues to the process of learning and teaching English within the context of Vietnamese
schools. The intention is to provide implications of Contrastive Analysis (CA) for both Vietnamese educational
institutions and the specific teaching situation of the author.
Key word
Contrastive Analysis, Contrastive Linguistics, Comparative Linguistics, English Language Teaching.

1. Introduction

English, being one of the most influential languages globally, has been the subject of extensive study
by individuals from diverse countries, Vietnam included. It is evident that during the process of language
acquisition, learners encounter a phenomenon known as “cultural particulars” in contrastive rhetoric
(Connor, 1996: 5). This aspect contributes to variations in learning outcomes among different learners. This
prompts the exploration of distinctions between two languages, as contrasting language units in different
languages emerges as one of the most effective approaches for achieving proficiency in language learning.

The main focus of this paper is to distinguish between two key branches of linguistics: contrastive
linguistics and comparative linguistics. Following this, the paper aims to clearly delineate the boundaries
between two terms, specifically, comparative analysis and contrastive analysis. The subsequent objective is
to apply the insights gained from these distinctions to the realm of learning and teaching English in
Vietnamese schools. The ultimate goal is to draw implications from Contrastive Analysis (CA) for both
educational institutions in Vietnam and the unique teaching circumstances of the author. This outlined
structure encapsulates the fundamental content of the paper.

2. Theoretical basis

2.1. Contrastive Linguistics and Comparative Linguistics

2.1.1. Definitions

According to the Dictionary of Language Teaching & Applied Linguistics, comparative linguistics is
defined as “a branch of linguistics which studies two or more languages in order to compare their structure
and to show whether they are similar or different” (1992: 68). On the other hand, contrastive linguistics is
explained as “the comparison of the linguistic system of two languages, for example, the sound system or
the grammatical system” (1992: 83). This distinction underscores the focus of comparative linguistics on
broader structural comparisons between languages, while contrastive linguistics specifically involves
comparing the linguistic systems of two languages in various aspects, such as phonetics or grammar.

Contrastive linguistics is also briefly defined by Krzeszowski (1991: 10) as “an area of linguistics in which
a linguistic theory is applied to a comparative description of two or more languages, which need not to be
genetically or typologically related”. Comparative linguistics, according to Oxford dictionary, however, is “the
study of similarities and differences between languages, in particular the comparison of related languages
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with a view to reconstructing forms in their lost parent languages.”

In general, it is obvious that although comparative linguistics and contrastive linguistics are two
branches of linguistics, they have different aims. While comparative linguistics is used to show similarities
and differences, contrastive linguistics is used to show differences rather than similarities.

2.1.2. Basic features

Based on the definitions provided earlier, there are certain points that require clarification. In essence,
comparative linguistics and contrastive linguistics emerge as distinct branches within the field of linguistics,
each with its unique set of objectives. A key differentiator gleaned from the two definitions is that, whereas
comparative linguistics delves into the study of two or more languages, contrastive linguistics exclusively
involves the examination of precisely two languages. Consequently, the quantity of objects under scrutiny
differs for each branch. In the realm of contrastive linguistics, the focus is exclusively on two specific
languages, as elucidated by James (1980: 3) through the use of the term “two-valued typologies” in his
explication of Contrastive Analysis (CA).

Comparative linguistics is often associated with the historical dimension of language. According to
information available on Wikipedia, it encompasses the examination of historical relationships between
languages through comparison. Likewise, it finds application in the exploration of language types or typology
and in the field of comparative historical linguistics. In the context of the latter, the focus is on two or more
languages that are recognized to share common origins. On the contrary, contrastive linguistics, stemming
from challenges in language learning, is extensively utilized in language instruction and various language
domains, including discourse analysis, without any connection to the historical aspects of languages.

In summary, contrastive and comparative linguistics stand out as two distinct branches within
linguistics. The former leans toward a synchronic perspective, while the latter is more diachronic in nature.
Contrastive linguistics involves the juxtaposition of two languages, whereas comparative linguistics entails
the comparison of two or more languages. Moreover, these two linguistic branches differ in their approaches
to studying linguistic objects. The subsequent chapter will delve into the realm of contrastive linguistics,
specifically under the umbrella term of contrastive analysis (CA) and the notions of “compare”, “contrast”
will be considered within the boundary of CA.

2.2. Contrastive Analysis

According to Richards, J.C et al (1992), CAis “the comparison of the linguistic systems of two languages,
for example the sound system or the grammatical system”. James (1980:2), however, confirmed that the
term “contrastive” concerns “the differences in languages than in their likenesses”. In his book, he called CA
a “hybrid linguistic enterprise” (James, 1980: 3) and emphasized on basic features concerning the study of
CA which was revealed in his definition that “CA is a linguistic enterprise aimed at producing inverted (i.e.
contrastive, not comparative) two-valued typologies (a CA is always concerned with a pair of languages), and
founded on the assumption that languages can be compared” (1980: 3).

CA, thus, describes similarities and differences among two or more languages at such levels as
phonology, grammar, pragmatics, and semantics. Since CA is only a peripheral enterprise in pure linguistics
and CA is central concern of applied linguistics; so, the term CA we use within this study intends “Applied
CA”. What can be inferred from James’ definition (1980: 3) is threefold. Firstly, “to contrast” means to find
the differences between two language units while “to compare” means to find both similarities and
differences between them. Secondly, CA does not concern the comparisons but the contrasting of two
language units. Finally, those two language units must be contrastable, i.e., they must belong to the same
category.

Nonetheless, as per Tran Hiru Manh (2007), the purpose of contrasting two languages, specifically
English and Vietnamese, is to identify both similarities and differences evident in each pair of expressions

20



HAYYHbIW }XYPHAN « IN SITU » ISSN (p) 2411-7161 / ISSN (e) 2712-9500 Nel /2024

related to the same phenomenon. According to Tran Hiru Manh (2007), the overarching objective is to
establish a foundation for the study of a positive transition from the native language (Vietnamese) to the
foreign language (English) based on similarities, and a negative transition based on differences. Aligning with
this viewpoint, Lé Quang Thém (2008: 43-44) contends that there must be more or less similarity between
the two languages, emphasizing that these similarities serve as the foundation for contrasting the languages.
He asserts that the identification of differences is just one aspect of Contrastive Analysis (CA), and without
acknowledging similarities, CA lacks comprehensiveness. Therefore, it can be said that the nature of CAis still
an argumentative issue that need more in-depth studies to clarify from both linguists and researchers.

In the case of Vietnamese - English (V - E) contrastive analysis, the contrastive units are basically
gradable. In his book, at the level of sentence element, Tran Hiru Manh (2007) provided his analysis of V - E
verbs which he considered one thorny area and of V - E nouns. He also gave detailed analysis of V - E at
sentence level. As outlined by Tran Hitru Manh (2007: 45-46), Vietnamese and English exhibit fundamental
differences across three key dimensions. English is affiliated with the Indo-European language system,
whereas Vietnamese is a constituent of the Austro-Asiatic language system. Furthermore, English is notably
analytical, while Vietnamese is characterized as a unique language. In English, there exist distinctive
grammatical categories such as tense, aspect, and case for verbs and nouns, whereas Vietnamese lacks these
categories and instead relies on additional components to convey ideas. The contemporary trend in foreign
language instruction emphasizes not only teaching learners about the language itself but also instructing
them on how to use the language effectively. To a certain extent, Contrastive Analysis (CA) was developed to
meet this pedagogical requirement.

2.3. CA and English Language Teaching

According to Charles Fries (1945:9), “The most efficient materials are those that are based upon a
scientific description of the language to be learned, carefully compared with a parallel description of the
native language of the learner”. Robert Lado (1957) stated that “individuals tend to transfer the forms and
meanings and the distribution of forms and meanings of their native language and culture to the foreign
language and culture - both productively and when attempting to speak the language and to act in the culture
and receptively when attempting to grasp and understand the language and culture as practiced by natives.”
Then Lado made a conclusion that “those elements which are similar to the learner's native language will be
simple for him, and those elements that are different will be difficult”. Obviously, teachers can make use of
CA to minimize the effects of that interference.

In addition, Lé Quang Thiém (2004:69) confirmed that CA helps to find out the root of mistakes that
language learners may make. The study of CA has its important application in teaching and learning a
foreign/second language as it triggers the idea of finding errors in learning a second language. Although CA
is not meant to cover all specific errors in learning a specific language, it creates the background for learners
and teachers and helps them to achieve the higher goal in studying and teaching a language. For example,
applying CA in writing will help learner improve their writing skill which involves a massive frequency of
appearing errors.

3. Discussions

Back to the definition of CA, it is widely accepted that its appearance originated from learning
difficulties. Specifically, according to Dictionary of language teaching & applied linguistics (1992: 83), CA is
based on three assumptions:

- The main difficulties in learning a new language are caused by interference from the first language;

- These difficulties can be predicted by contrastive analysis;

- Teaching materials can make use of contrastive analysis to reduce the effects of interference.

The third assumption reveals the role of CA in teaching situation. It steers teacher's attention to the
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interference of learner's first language to their acquisition of second language. By working out these
interferences (language transfers), teacher will find a specific solution to a specific interfere whether it is
positive or negative. For example, Vietnamese learners at elementary level often omit the article “a” or “an”
in such sentence as “l am a teacher/an actor”. Indeed, they tend to say that “I am teacher/actor”. This is
understandable since in Vietnamese, we tend to say:

“Téi la gido vién/dién vién”.

Instead of:

“T6i ld mét gido vién/ mot dién vién”.

Lado (1957) emphasized that foreign language's similar features to native language tend to be
perceiver more easily by learners than the dissimilar features. For examples, in studying pronunciation of
English sounds, Vietnamese learners tend to be quicker and more fluent in such sounds that also appear in
their native language (Vietnamese) as /b/, /m/, /n/, /I/ while they have to take more effort for such “foreign”
sound as /w/, /p/, /i/.

Therefore, the knowledge in CA is not only useful in teaching English language for learners but also
essential for teaching and studying other branches of linguistics such as translation theory and error analysis.
For example, while studying the use of “what” in English and its corresponding item in Vietnamese “gi”,
learners can find that the position of “what” is reverse to that of “gi” as in this pair of sentences:

What did Thao told you? (1)

Thédo dd ndi gi vdi anh? (2)

We should, therefore, not translate sentence (1) into (2) in such a sentence like (3) “Piéu gi Thdo néi
vdi anh?” with the same position of wh-question word as in the original question. In the next step, we should
be able to find out the error in (3) so that a general rule can be pointed out to avoid further similar bad
translation.

In her investigation into English negative questions in comparison between English and Vietnamese,
Ng6 Thi Thu Hién (2007) identified errors made by students. Her findings led to the conclusion that English
negative questions differ from their Vietnamese counterparts. Consequently, students must gain awareness
of these structural distinctions and understand how to employ English negative questions for various
purposes. This underscores the necessity for extensive practice to achieve proficiency and effectiveness in
using English. Besides, mistakes are inevitable during the learning process although those mistakes are not
strange. The important thing is that students can find the causes of those mistakes to correct them and try
their utmost to avoid them in the future.

Language teachers have the duty of delivering lectures and assisting students in comprehending and
utilizing the language with accuracy and effectiveness. Different teaching methods can be employed for each
type of lesson. Emphasizing structures and lexical devices becomes essential when introducing English
negative questions to Vietnamese learners. Furthermore, teachers should not be preoccupied with their
students' errors; instead, they ought to communicate that mistakes are ordinary and inevitable. It is
acknowledged that nobody can master everything, and the same holds true for our students. Guiding
students to correct the mistakes is more important and helpful. However, in order to achieve the success, it
is necessary to have attempts of both teachers and learners.

Lee (1968) proposes that the comparison of two languages is valuable for predicting the challenges
and errors that learners may face, helping teachers determine instructional priorities. In practice, teachers
predominantly concentrate on the language being taught, with the primary goal centered around the
language itself rather than the differences between the two languages. Consequently, Contrastive Analysis
(CA) should not be the principal tool but rather a supplementary aid in the instruction of foreign or second
languages. James (1980: 145-146) made a distinction between “prediction that there will be error” and
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“prediction of the forms of that error” and showed his suspicion about the second prediction. He then
proposed a solution that rather predicting form of errors, we can predict “types of error” that learners may
make. For example, a teacher can predict that Vietnamese learners of English tend to make error in placing
preposition “the”, such as the lack of “the” in “English language” but he/she should not predict that learners
will misplace “the” in specific cases.

James (1980: 148) stated that “an important ingredient of the teacher's role as monitor and assessor
of the learner's performance is to know why certain errors are committed. It is on the basis of such diagnostic
knowledge that the teacher organizes feedback to the learner and remedial work”. As an English lecturer at
Hanoi University of Mining and Geology and within the context of teaching English to technical students
whose linguistic competence of English are extremely low, my application of CA in teaching may be not as
much as in other situation where students study English as their majors. However, it really has something to
do with CA as learners of English in this case often make errors a lot. By understanding the origin of errors
(cultural interference, inter-lingual errors), | may address the problems of learners and help them to solve
these problems. For example, students in my class often misplace the adverbs of frequency, so instead of
saying:

They are always late

They said:

They always are late

In this situation, rather than predicting the error, | try to understand why they made such error and
give the solutions for their further improvement. As James suggested (1980: 148), “even the learner should
know why he has committed an error if he is to self-monitor and avoid the same errors in the future”, my
students will be explained for the origin of this error type. They should remember to avoid this error when
they encounter such cases in the future.

To be active in finding and presenting errors is a hard but necessary task for a teacher. One important
work that a teacher of English should do in each teaching situation is to record the error type that their
students often make. These recordings can be made during class sessions or through their test papers. This
will help a lot since it provides real basis of assessing students and creates the chances for diagnosing
students' errors. After recording and studying those errors, the teacher may present them to learners so that
they can learn by themselves for improvement. Another useful way to apply CA in teaching English is that the
teacher may contrast, for example, some typical structures of English sentences to Vietnamese sentences so
that learners may be clear about it even before they can make an error on it. For example, the teacher may
contrast the passive structure in English and that in Vietnamese:

English: She has her hair cut

Vietnamese: C6 @y di cdt téc

In fact, this still involves a process of predicting an error that Vietnamese learners may make when
they translate this sentence (for example, they may translate this sentence into “Cé dy tw cdt téc.”) in the
teacher’s mind. In this case, the teacher while teaching the passive voice may actively pair up these sentences
to help students understand and avoid this error.

In short, during the process of learning English, Vietnamese learners may face with some problems and
difficulties in using English for Vietnamese students are very much influenced by their mother tongue.
However, it is obviously known that mastering a language is a great problem, so making error is not our fault,
but our developing process. By realizing the mistakes, we will know what we still need to improve. Language
teacher should not be disappointed when their students make mistakes. On the other hand, we should try
to find reasons for these problems. Teachers should pay particular attention to structural, usage similarities
and differences between two languages and make learners aware of the contrastive analysis between the
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two languages so that they can avoid and correct their mistakes. What is more, teachers should build some
exercises related to the mentioned mistakes to assign them to learners to do and then give them the
feedback. It can be said that the role of both learners and teachers in relation to recognizing and
understanding the errors are equal. They must be active in diagnosing errors so that improvement in English
acquisition can be achieved.

4. Conclusions

This paper has just explored fundamental concepts in both contrastive linguistics and comparative
linguistics, presenting implications of Contrastive Analysis (CA) in teaching English to entry-level Vietnamese
learners. Notably, research in Vietnam on similar topics remains relatively limited. Future investigations could
delve into the role of CA in teaching English to students majoring in non-language fields (e.g., mining, geology,
accounting, information technology, etc.). Additionally, there is potential for in-depth research to distinctly
delineate contrastive linguistics, comparative linguistics, and comparative historical linguistics. Another
valuable avenue for exploration is conducting a study to identify specific strategies for capturing common
errors learners may encounter while progressing in their English language learning journey.
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